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AGENDA ITEM No. 5

EAST RENFREWSHIRE COUNCIL

EDUCATION COMMITTEE

3 APRIL 2025

Report by Director of Education

REPORT ON THE PROGRESS OF EAST RENFREWSHIRE COUNCIL ADDITIONAL
SUPPORT FOR LEARNING (ASL) REVIEW RECOMMENDATIONS

PURPOSE OF REPORT

1. To update Education Committee on the progress that has been made in achieving the
recommendations agreed as a result of the East Renfrewshire Review of Additional Support
for Learning.

RECOMMENDATIONS

2. Education Committee is asked to note and comment on the content of the Education
Department Executive Summary on the progress of East Renfrewshire Council ASL Review
Recommendations (Appendix 1).

BACKGROUND

3. A National Review of the implementation of additional support for learning in schools
was carried out by Angela Morgan (2020); it considered the implementation of the Additional
Support for Learning legislation and how this is applied to practice across authorities. This
included: the quality of learning and support; the different approaches to planning and
assessment to meet the needs of children and young people; the roles and responsibilities of
all education staff and the areas of practice that could be further enhanced through better use
of current resources.

4. Following the publication of Angela Morgan’s report on Additional Support for Learning
in Scotland, ‘All Our Children, All Their Potential’, a review of Additional Support for Learning
(ASL) in East Renfrewshire Council was undertaken March-September 2021. The review took
cognisance of the national review and subsequent recommendations made through the
National Action Plan and our proposed work to implement these, with an overall objective
therefore, to develop and implement an enhanced model of Additional Support Needs
provision within East Renfrewshire. The recommendations of this review were agreed by
Education Committee in February 2022

5. The East Renfrewshire review considered how we provide high quality support to
children and young people with Additional Support Needs (ASN) who attend specialist
provision whilst also providing enhanced ASN provision in our mainstream schools through
sharing of specialist knowledge, training and resources. This remains central to the realisation
of the department’s vision of Everyone Attaining, Everyone Achieving through Excellent
Experiences.
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6. Based on the findings of the review, 19 recommendations were agreed and
subsequently organised into the following 4 categories:

Vision

Culture and Climate

Specialist Provision

Career Long Professional Learning (CLPL)

7. Four work-streams linked to these categories and comprising of a range of staff at all
levels across the system were established to take the recommendations forward. This
summary outlines our key developments and achievements across the work-streams, the
impact of our work on children, young people, families and practitioners, and what our next
steps are. A full report on progress can be seen in Appendix 2.

8. The Vision work-stream has taken forward a range of work to support inclusive values
and practice across all our settings and schools in order to ensure we are ‘Getting it Right for
Every Child’ and placing children’s rights at the heart of our work.

9. The Culture and Climate work-steam has led key developments to support attendance,
behaviour and relationships across our settings and schools. This group has also focussed
on ensuring we are Keeping the Promise for care experienced children and young people in
East Renfrewshire.

10. The key purpose of the Specialist Provision work-stream has been to enhance our
specialist provision offer across East Renfrewshire settings and schools. This has included
increasing capacity as well as improving experiences and outcomes and streamlining
processes.

11. The Career Long Professional Learning (CLPL) work-stream has worked closely with
the other 3 work-streams to take forward and co-ordinate professional learning linked to all
areas of ASN. There has been a range of high quality learning and development opportunities
for staff across our settings and schools including senior leaders, middle leaders, teachers,
newly qualified teachers and pupil support assistants (PSA).

CONSULTATION AND PARTNERSHIP WORKING

12. The ASL Oversight Group oversee the planning, implementation and evaluation of the
ASL Review in East Renfrewshire. Extensive consultation took place during the data gathering
phase of our ASL review and this has been used to inform the actions that have been taken
moving forward. The 4 different work-streams comprise of a range of staff across settings,
schools and the Education Department. Parents and pupils have also been widely involved
in consultation and evaluation of a range of activity linked to the ASL review.

FINANCIAL AND EFFICIENCY IMPLICATIONS

13. In addition to the department directing funding from its delegated budget to support
the recommendations as outlined in ASL review, funding is being complemented by
various grant schemes such as Care Experienced Attainment Fund, Whole Family
Wellbeing Fund and Strategic Equity Fund have been directed to support some of the key
developments.
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IMPLICATIONS OF THE PROPOSALS

14 An Equality, Fairness and Rights Impact Assessment was undertaken as part of the
ASL Review.

CONCLUSION

15 In conclusion, the developments that have taken place, which have been guided by
our comprehensive action plan, have resulted in clear progress in fostering a more inclusive
environment and improving experiences and outcomes for our learners with ASN. However,
we recognise that inclusion is an ongoing journey, not a destination. Sustaining this drive for
improvement in the area of ASN requires continued commitment and effort of all our workforce.

16. We will continue to lead improvements in this area and will remain responsive to the
evolving needs of our children and young people. We will continue to strive towards ensuring
that every child and young person feels valued, respected, and empowered to continue to
achieve the best possible outcomes. We are committed to continuing this vital work and
fostering a truly inclusive learning environment for all through the creation of an additional 3
year ASN Action Plan.

RECOMMENDATION

17. Education Committee is asked to note and comment on the content of the Education
Department Executive Summary on the progress of East Renfrewshire Council ASL Review
Recommendations.

Mark Ratter
Director of Education
3 April 2025

Convener Contact Details

Councillor Anderson, Convener for Education, Equalities, Culture and Leisure
Tel: 07341 640 825

Tel: 0141 577 3107

andrew.anderson@eastrenfrewshire.gov.uk
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Nick Smiley
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Appendices
Appendix 1 — Executive Summary

Appendix 2 — Report on the progress of East Renfrewshire Council ASL Review Recommendations
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APPENDIX 1

REVIEW OF ADDITIONAL SUPPORT FOR LEARNING (ASL) IN EAST RENFREWSHIRE

INTERIM PROGRESS REPORT ON PHASE 4: ACTION PLAN AND IMPLEMENTATION
EXECUTIVE SUMMARY

March 2025

BACKGROUND

A review of Additional Support for Learning (ASL) in East Renfrewshire Council was
undertaken in January 2022. The purpose of the review was to consider how we can provide
high quality support to children and young people with Additional Support Needs (ASN) who
attend specialist provision whilst also providing high quality experiences for children and young
people with additional support needs in our mainstream schools. This is achieved through
sharing of specialist knowledge, training and resources to ensure that the East Renfrewshire
Education Department vision of Everyone Attaining, Everyone Achieving through Excellent
Experiences is realised. The review led to key priorities being identified, namely:

. Implementation of recommendations of the Angela Morgan Review — All Our
Children and All Their Potential;

° Identification of service gaps, barriers and recommended potential solutions in
relation to ASL provision within ERC establishments;

. Planning and development of an ERC Additional Support for Learning Action
Plan in line with the National ASL Action Plan;

° Ensuring that children, young people, and families are engaged in reviewing,
planning and evaluating ASL in ERC;

. Providing opportunities for wider staff groups to inform the audit and action plan

and lead change.

Our local review took cognisance of the National Review of ASL and subsequent
recommendations made through the National Action Plan, with the overall objective to develop
and implement an improved model of Additional Support Needs provision within East
Renfrewshire. Our review outlined key strengths, local challenges and areas for further
development that would bring about improvement for children and young people with
additional support needs. Key findings from our report led to 19 recommendations which are
attached in Appendix A of the full report.

Four work-streams were created to take these recommendations forward.

Career Long

Vision : :
Professional Learning

Specialist Provision

This report will outline our key achievements across these work-streams, the impact that we
are having on children, young people, families and practitioners, and what our next steps are.


https://www.gov.scot/publications/review-additional-support-learning-implementation/
https://www.gov.scot/publications/additional-support-learning-action-plan/
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VISION WORKSTREAM

Key Achievements

We have developed our vision and aspiration for learners with additional support needs
and aligned our vision and aspiration with the principles of The Promise to our care
experienced children and young people. Our approach is underpinned by the principles
of the UNCRC to ensure a rights respecting culture in all settings.

We have worked in partnership to write the revised ERC GIRFEC Framework and
Guidance for Partner Agency Practitioners (2024) and developed templates for GIRFEC
assessment and planning that encourage greater involvement of children, young people
and families in the process.

To advance appropriate differentiation and accessibility for all learners with ASN, we have
established: moderation groups, Broad General Education curriculum working groups with
secondary school leadership teams and cluster approaches to Meeting Learner’s Needs.
We have continued to develop our range of appropriate curricular pathways, for example
“Towards Positive Pathways” — which looks at independent travel, employability and
financial awareness.

We have worked with My Rights My Say (Enquire) to develop our local practices and
support our practitioners to involve children and young people effectively in decisions that
affect them, by capturing their views using a range of methodologies. This includes
practitioner ability to recognise barriers to the participation and involvement of those with
ASN.

Through the creation of Be Well Survey and an analysis tool we have supported schools
identify the wellbeing strengths and needs of their learners, their resilience to adversity
and their sense of belonging to school.

Impact

e We have a clear vision and aspiration for learners with ASN, revised guidance for
practitioners, and tools and resources to support them in their work with children,
young people and families. In doing so we have laid the foundations for:

» Promoting inclusive values, principles and practice among all staff,
strengthening the consistency of our approach through a clear message of
collective responsibility;

» Further developing our rights-based culture and ethos;

» Keeping The Promise;

» Ensuring meaningful participation and involvement of children and young
people with ASN, and their families;

> A better understanding of wellbeing, resilience and school belonging; and,

> A renewed commitment to Getting It Right For All Children and Young People.

Next Steps

e Refresh Education Guidance to align with updated ERC GIRFEC Guidance.

e Ensure the Aspiration is reflected in professional learning and support.

¢ Develop a Framework for Inclusion.

e Liaise with lead officers for vocational provision to ensure the Aspiration for learners
with ASN is reflected in development of pathways and courses.

e Continue to support moderation of wellbeing plans and recording of needs at school
and local authority level.

¢ Review how we measure and celebrate the achievements and success of children and
young people with additional support needs in line with national developments.
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CULTURE AND CLIMATE WORKSTREAM

Key Achievements

Impact

We have focused on delivering The Promise and raising awareness of the needs of
our care experienced children and young people. A Promise Network has been
developed and we have revised our Corporate Parenting Policy.

Through reviewing our approaches to attendance we have focussed on improving
attendance for all. Guidance has been developed to capture the range of supports
available including professional learning and whole school self-evaluation on
attendance.

We have refreshed our policy in relation to those children and young people too ill to
attend school to ensure the possible supports and resources which schools can access
and deliver.

The establishment of the Learn Well Service with key partners supports our children
and young people who face significant barriers to learning due to emotionally based
school absence.

Development of professional learning on trauma informed practice.

Mentors in Violence Prevention (MVP) programme is embedded in all secondary
schools.

CIRCLE has been introduced to support inclusion. Training for trainers has been
carried out in primary schools and we have established a CIRCLE network to offer
opportunities to identify and share good practice with colleagues.

Reviewed our approaches to promoting positive relationships and we have focused on
developing de-escalation and positive behaviour strategies.

Professional learning has been developed, and a range of practitioner networks to
support key staff in education establishments including a new Health and Wellbeing
Co-ordinators network and Depute Head Teachers forum have been established.

Our attendance is improving, including attendance for care experienced pupils, and
was highlighted at a recent national conference where ERC data was identified as an
example of good practice.

We are on track to meet our aspirational target of all establishments having completed
the Keeping the Promise Award.

There is early evidence of impact of the collective work of the professional learning
offer in the reduction in the number of reports of violence to staff incidences. This
correlates with the introduction of the CIRCLE approach in all primary schools which
was introduced in August 2024.

Next Steps

Continue to develop The Promise through tracking and monitoring of outcomes and
timely supports and interventions for care experienced children and young people.
Continue to focus on attendance through development of mentors, use of incentives,
creation of a coms campaign and use of technology to support pupils.

We will continue to develop our approaches to trauma informed practice by continuing
to deliver Keeping Trauma in Mind and delivering Still Keeping Trauma in Mind. We
will also formally review our newly developed supervision model to explore how this
could be made more widely available.

Continue to develop and deliver appropriate professional learning for all staff support
inclusion and promoting positive relationships.

Roll out CIRCLE in our secondary schools and early years.
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CAREER LONG PROFESSIONAL LEARNING

Key Achievements

Impact

A focus on inclusive values has been added to our Aspiring Leaders Programme and
Operational Leadership Programme.

Our Probationer Induction Programme was further strengthened to include sessions
related to inclusion.

CLPL has been delivered by the QI Team, EPS, Healthier Minds and Education
Scotland to appropriate staff groups, incorporating the ASL Vision and inclusive values
and includes themes such as ‘Effective Transitions’, ‘GIRFEC Refresh’, ‘Inclusive
Curriculum’ and ‘EAL and Anti-Racism’.

A Pupil Support Assistant (PSA) Induction Handbook has been produced to support
PSAs and class teachers to understand the range of duties that a PSA can undertake
and where they can impact on educational experiences.

An East Renfrewshire PSA conference was held in February 2025 and focussed on
developing the sKills, abilities and confidence of PSAs while acknowledging the value
of their roles. Delegates experienced keynote presentations and workshops which
they selected from a range of themes such as: Keeping Trauma In Mind; Autism;
Bilingual Learners and Anti-Racism; CIRCLE Framework; De-escalation and Staff
Wellbeing.

Evaluations of CLPL sessions are positive and indicate that learning has had an impact
on attitudes and actions of leaders, and on strategies put in place by practitioners.

As aresult of the PSA handbook and PSA conference, this staff group feel more valued
and better prepared to address the challenges within their roles. ASN Coordinators
have reported that they feel more confident in leading PSA teams and providing them
with learning opportunities as teams and individuals.

An evaluation of the PSA Conference held in February 2025 demonstrated that almost
all delegates had a positive experience. All keynote presentations and workshops
were rated as being effective, and delegates were able to identify new approaches or
strategies they could use in their day-to-day work.

Next Steps

Continue to develop and deliver CLPL and learning resources that meet the needs of
identified groups of staff.

Continue to engage with Head Teachers and ASN Coordinators and other groups to
identify gaps in professional learning and development.
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SPECIALIST PROVISION WORKSTREAM

Key Achievements

Following a formal consultation process, Carolside Communication Support Service
(CCSS) was established in August 2023.

A Primary Communication Support Service Specification has been developed for both
Carlibar and Carolside CSS in order to support understanding of the role of the PSADU
and Primary Communication and Support Services for all stakeholders.

The Social, Emotional and Behavioural Needs (SEBN) Outreach Service has been
redesigned to includes an enhanced nurture provision for primary-aged children.

An updated Home to School Transport policy, including specific guidance for ASN
transport, was developed, consulted upon and implemented in August 2023.

A review of specialist staffing within ERC ASN services and provision has resulted in
improvements in staffing structures and supports in our specialist provisions.

Specialist Services and Provisions Networks have been established for Head Teachers
and Senior Leaders from all specialist provisions in order to foster stronger collaboration
including sharing of practice, CLPL and joint approaches to self-evaluation.

The Early Years Outreach Service (EYOS) has been developed to support inclusion in
mainstream Early Learning and Childcare Settings to provide direct support to children,
build capacity in practitioners and support parents and carers to develop their
knowledge, skills and confidence.

Impact

High quality provision for children with moderate and complex needs to access
specialist and a reduction in travel time from their home school and local community.
Since the DEN was established, no primary-aged children have been placed within
specialist out-with authority provision.

The new ASN Transport policy has reduced the number of journeys and routes taken
and is achieving better value for the Council. There is now a clear policy for people to
refer to, which has helped with greater consistency.

The review of staffing in ASN provision and services has resulted in the redistribution
of staff to Carlibar CSS, Williamwood CSS, Isobel Mair and Carolside, this is to support
the recommended SNCT ratio of 1 adult:2.5 children across all establishments.
EYOS has supported professional development of staff. 100% of Heads of Centres
agreed that EYOS support is beneficial. There has been a reduction in the number of
violent incidents recorded in our ELC settings and a number of children who were on
a pathway to a specialist placement have been supported to transition from ELC into
a mainstream P1 class.

Next Steps

Continue to strengthen self-evaluation, sharing of good practice and a collaborative
approach to CLPL via the HT and Senior Leader professional networks.

Consult with key stakeholders to develop a Secondary School Communication Support
Service Specification.

Review the Sensory Support Service provision to address increasing demands in
terms of numbers and emerging requirements including CLPL needs.

Review the structure and operation of the Education Resource Group (ERG) to ensure
it remains fit for purpose, given the increasing scale and complexity of Additional
Support Needs.

Plan a joint INSET day that to include all staff from specialist ASN services and
establishments across East Renfrewshire involving a series of practitioner-led
workshops.
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APPENDIX 2

REVIEW OF ADDITIONAL SUPPORT FOR LEARNING (ASL) IN EAST RENFREWSHIRE

INTERIM PROGRESS REPORT ON PHASE 4: ACTION PLAN AND IMPLEMENTATION
March 2025

BACKGROUND

A review of Additional Support for Learning (ASL) in East Renfrewshire Council was
undertaken in January 2022. The purpose of the review was to consider how we can provide
high quality support to children and young people with Additional Support Needs (ASN) who
attend specialist provision whilst also providing high quality experiences for children and young
people with additional support needs in our mainstream schools. This is achieved through
sharing of specialist knowledge, training and resources to ensure that the East Renfrewshire
Education Department vision of Everyone Attaining, Everyone Achieving through Excellent
Experiences is realised. The review led to key priorities being identified, namely:

° Implementation of recommendations of the Angela Morgan Review — All Our
Children and All Their Potential;

. Identification of service gaps, barriers and recommended potential solutions in
relation to ASL provision within ERC establishments;

° Planning and development of an ERC Additional Support for Learning Action
Plan in line with the National ASL Action Plan;

. Ensuring that children, young people, and families are engaged in reviewing,
planning and evaluating ASL in ERC;

. Providing opportunities for wider staff groups to inform the audit and action plan

and lead change.

Our local review took cognisance of the National Review of ASL and subsequent
recommendations made through the National Action Plan, with the overall objective to develop
and implement an improved model of Additional Support Needs provision within East
Renfrewshire. Our review outlined key strengths, local challenges and areas for further
development that would bring about improvement for children and young people with
additional support needs. Key findings from our report led to 19 recommendations which are
attached in Appendix A.

Four work-streams were created to take these recommendations forward.

Career Long

Professional Learning Specialist Provision

Culture and Climate

This report will outline our key achievements across these work-streams, the impact that we
are having on children, young people, families and practitioners, and what our next steps are.
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VISION WORKSTREAM

Key Achievements

In consultation with children, young people, families and practitioners, we have
developed our vision and aspiration for learners with additional support needs to
strengthen inclusive practice throughout ERC. We have aligned our vision and
aspiration with the principles of The Promise to our care experienced children and young
people, and our approach is underpinned by the principles of the UNCRC to ensure a
rights respecting culture in all settings. Our Vision has been shared through Head
Teachers’ and Additional Support Needs Coordinators’ Forums for consultation and
feedback.

We have developed templates for GIRFEC assessment and planning that encourage
greater involvement of children, young people and families in the process, to ensure Our
Vision and Our Aspiration are realised. These templates encourage greater
collaboration between everyone involved and lead to assessments and plans that are
written for children and young people, rather than about them. Steps have also been
taken to develop an on-line Child’s Wellbeing Plan.

We have taken alead role in writing the revised ERC GIRFEC Framework and Guidance
for Partner Agency Practitioners (2024), taking account of national legislation and policy
updates and emphasising key changes, specifically through:

o greater emphasis on child-centred, rights-respecting, strengths-based practice and
the inclusion of children, young people and their families;

o simpler and more accessible language when working together with children, young
people and families;

o trauma informed practice and understand the impact of Adverse Childhood
Experiences (ACEs);

o renewed focus on the participation and involvement of children, young people and
families;

o the role practitioners can have in helping to eradicate child poverty. We are
participating in the national working group to review how we measure and celebrate
the achievements and successes of those with ASN, and to develop effective
systems that ensure consistent recording and moderation.

To advance appropriate differentiation and accessibility for all learners with ASN, we
have established: moderation groups, BGE curriculum working groups with secondary
school leadership teamsand cluster approaches to Meeting Learner’s Needs.

We have continued to develop our range of appropriate curricular pathways, for example
“Towards Positive Pathways” — which looks at independent travel, employability and
financial awareness.

We have delivered key note addresses on inclusive, neuro-affirming practice through
the Head Teachers’, ASN Coordinators’ and the Autism and Neurodiversity Forums.
These inputs aimed to develop practitioner confidence and skill in communicating about
ASN with children, young people and families in respectful ways that are conducive to
effective partnership working, and the development of positive relationships.

We have worked with My Rights My Say (Enquire) to develop our local practices and
support our practitioners to involve children and young people effectively in decisions
that affect them, by capturing their views using a range of methodologies. This includes
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practitioner ability to recognise barriers to the participation and involvement of those with
ASN.

e We have created the Be Well Survey and an analysis tool to help schools identify the
wellbeing strengths and needs of their learners, their resilience to adversity and their
sense of belonging to school. This analysis tool allows school leaders to explore
patterns using age, stage and key equity indictors, so that they can address the needs
of their children and young people in both responsive and proactive ways.

o We developed a plan for a Framework for Inclusion which will draw together all of the
key developments related to our ASL approach in East Renfrewshire including:

O O O O O O O

o O

Key legislation;

National and local policy documents;

Our vision;

Our GIRFEC approach;

Guidance on supporting mainstream inclusion;

Educational Psychology Service resources, guidance and CLPL;

Guidance on Transitions, Promoting Positive Behaviour, Attendance, Health and
Wellbeing;

Information on Specialist Provision, Supports and ASN Transport;

Self-Evaluation Frameworks for Inclusive Practice (How Good Is Our ASL? / Circle
Framework).

Impact

We are setting out a clear vision and aspiration for learners with ASN, have revised guidance
for practitioners, and created tools and resources to support them in their work with children,
young people and families. In doing so we have laid the foundations for:

Promoting inclusive values, principles and practice among all staff, strengthening
the consistency of our approach through a clear message of collective responsibility;
Further developing our rights-based culture and ethos across all ELC and school
settings;

Keeping The Promise;

Ensuring meaningful participation and involvement of children and young people
with ASN, and their families;

A better understanding of wellbeing, resilience and school belonging; and,

A renewed commitment to Getting It Right For All Children and Young People.

Evidence

Our commitment to GIRFEC:

We are committed to getting it right for all of our children and young
people, to ensure they can thrive and be given every opportunity to
achieve their potential. We want them to grow up safe, healthy, é
active, nurtured, achieving, respected, responsible and included. We SETTING IT
want them to have people in their lives that can offer them love, D
support and hope for the future, beginning with their families and
friends, and enhanced through the relationships they have with the
practitioners they meet in our Early Learning Centres and Schools.

FO

OFFICIAL-SENSITIVE




OFFICIAthNSITIVE

All settings and schools demonstrate this commitment through their partnership working,
staged intervention process and promotion of UNCRC via Rights Respecting Schools.
Examples of wellbeing planning can be seen in Appendix B.

Our Vision and Aspiration

The Aspiration

We aspire for all learners with

ASN to have experiences which:
Take account of their views in

a meaningful way

Promote their sense of belonging

Our Vision  Adkouiedge theirindividuity

Everyone Achieving Are planned with flexibility

CONVENTION

ON THE RIGHTS OF THE CHILD

the
promise

Developing Practices for Involving Children and Young People Effectively

‘Video introductions/social
story/welcome magazine/photo of
the worker. Is the child able to
instruct directly or indirectly?

The Lundy Model

Head Teacher Seminar Feedback (Inclusion and Social Justice)

The Head Teacher's Seminar Evaluation 2023 was completed by 44 ELC and school
leaders. The theme of the Seminar was Inclusion and Social Justice. 98% of respondents
found the launch of our ‘Social Justice Strategy’ to be extremely useful or useful to their
practice.

Over 93% of respondents found the keynote presentation ‘Inclusive, Diverse and
Decolonised’ to be very effective or effective. Whilst over 90% of respondents found the
keynote presentation on ‘Inclusive Leadership’ to be extremely useful or useful for their
practice. This presentation outlined our developing vision and aspiration for children and
young people with additional support needs and the important principles of inclusive
leadership that will bring about improved outcomes for them.
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Below is a sample of qualitative feedback from Head Teachers:

As a school we will embed the principles
of social justice strategy in to our
improvement planning. We will alsc as a
school be having a specific focus on
inclusion and meeting learners' needs

next session and the inputs around
inclusive practices will underpin this.

| loved the message about inclusion
as i feel that we have been
emphasising this especially based on
the P1 cohort of learners that we
have this year. This was reassuring
as we continue to support staff by
developing their skill set and change
their mindset in relation to how they
meet the needs of all learners as it is
their job to do, albeit we have some
further work to do in their area.

Supplementary workshops received positive feedback from

attended them:

| will share the key messaging from
each part of the HT seminar with SLT
and staff. This will us allow us to use
the overarching messages along with

our on going improvement cycle to
plan for next ssession. Next steps will

include using the social justice
strategy to ensure equity and that we
are inclusive of the diverse range of
needs within our campus.

almost all

An excellent conference which
had a constant theme throughout
all sessions; a golden thread
which ran through all areas. So
many links regarding inclusivity
across all sessions and a timely
reminder of our need as
educators to ensure the inclusivity
of all our learner, staff and wider
communities. Well Done All!

respondents who

Wellbeing

Title % Rated Very
Good or
Excellent

Developing Culturally And Socially Responsive Practice 83%

Rights and Representation 100%

Building a Culture of Equality 75%

Designing and Inclusive Curriculum 85%

Emotionally Based School Absence: How leaders can make a | 94%

difference

Inclusive Leadership: A coaching approach to supporting inclusion 100%

Inclusive Leadership: A Whole School Approach to Inclusion and | 85%

Parents and Pupil Questionnaire Data around Inclusion Data for 23/24 session

Question\theme Pupils Parents Staff
| feel safe when | am in school 89% 95%

Staff treat me fairly and with respect 85% 95% 97%
My school helps me to understand and respect | 92% 92% 97%
other people

My school listens to my views 79%

My school takes my views into account 73%

Staff care about my wellbeing 85% 85%
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| have opportunities to take part in school | 91%
committees\groups

| feel | belong in my school community 88%
| enjoy learning at school 81% 93% 99%
| understand how to apply the school’s 99%

procedures relating to child protection and
safeguarding

| use information and data effectively to identify 97%
and reduce inequalities in children and young
people’s outcomes

| employ strategies to improve attainment for all 98%
my learners.

The school’s arrangements for engaging parents 91%
in their children's learning are effective

| have a clear understanding of the social, 97%

cultural and economic context of the school

EPS Evaluation

Our Educational Psychology Service is integral to the support our ELCs and Schools receive
in advancing the Vision and Aspiration for ASN learners. End of year evaluations (see
Appendix C) indicate the positive impact working with Educational Psychologists has made
across a range of work with almost all settings and schools agreeing that:

e They feel more confident meeting the health and wellbeing needs of children and
young people;
Parents have increased knowledge and understanding of their child’s needs;

e Children and young people are successfully using supports and strategies in their
classroom; and,

¢ Staff are more skilled and confident in their practice with the support of the EPS

¢ Children's rights, wellbeing and inclusion are supported by working in partnership
with the EPS.

Overall, 100% of ELC and School partners strongly agreed or agreed that working
collaboratively with the Educational Psychology Service had improved outcomes for our
most vulnerable children, young people and families.

Inclusion Consultation: What Children and Young People in East Renfrewshire Think

The views of over 200 children and young people were sought using a range of methods to
inform the Vision and Aspiration for Learners with ASN, and to consider whether we are
Getting it Right for them. Their views have been collated in the form of a Sway is being
used by settings and schools to inform their work on inclusive practice. The Sway can be
accessed here: Inclusion: what children and young people in East Renfrewshire think

Next Steps

e Work in partnership with the GIRFEC Working Group to refresh Education Guidance
and ensure alignment with our Vision and Aspiration for Learners with Additional
Support Needs. This will include:

o Involving children, young people, families and practitioners to get critical
feedback on our ERC GIRFEC Education Practitioner Guidance;
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o Developing CLPL resources for implementation of the new GIRFEC refresh,
to be made available to all ELCs and schools for the in-service days in August
2025, in collaboration with the GIRFEC Working Group and CLPL
Workstream;

o The launch of our GIRFEC Refresh with Head Teachers in March and April
2025, demonstrating the explicit links to The Circle methodology that is being
driven through the Culture and Climate work-stream.

o Working with the communications team to finalise flowcharts for assessment
and planning, and posters to support the GIRFEC refresh, including the final
draft of Our Vision and Our Aspiration.

Work together with the curriculum, learning, teaching and assessment group to
ensure the Aspiration is reflected throughout authority-wide professional learning
and support, including approaches to digital supports for learners with ASN.

Explore the future viability of holding assessment and planning templates online and
to develop the user interface to be as child-friendly as possible.

Finalise the draft Framework for Inclusion and make this easily accessible to all
practitioners through an on-line platform (e.g. Meeting Learner Needs Site or Thing
Link).

Liaise with lead officers for vocational provision to ensure the Aspiration for learners
with ASN is reflected in development of pathways and courses.

Continue to support moderation of wellbeing plans and recording of needs at school
and local authority level, and explore ways to record achievement using wellbeing
plans / my world of work.

Continue to review how we measure and celebrate the achievements and success
of children and young people with additional support needs in line with national
developments; and develop effective systems to ensure consistent recording and
moderation of ASN needs at school and authority level.
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CULTURE AND CLIMATE WORKSTREAM

Key Achievements

We have focused on delivering The Promise and raising awareness of the needs of our care
experienced children and young people across the education workforce.

We have presented to Head Teachers, Depute Head Teachers, Additional Support
Needs Co-ordinators and other staff groups across ERC. We have delivered training
for trainers to ensure key staff have full knowledge and understanding, capacity and
confidence to ensure all education establishments Keep Our Promise. All of our
education establishments are delivering the Keeping The Promise Award to all staff.
We have delivered training to centrally based staff including our Educational
Psychologists and wider SEF team who have successfully completed the Keeping
the Promise Award and have secured accreditation to reflect this.

We have developed a Promise Network to support key staff and to share national
updates and provide a platform for sharing good practice. The network allows us to
focus on Plan 24-30 and ensure that there is an ongoing focus across on The
Promise Progress Framework.

We have revised our Corporate Parenting Policy to reflect current legislation and
approaches to supporting our care experienced population and have taken care to
ensure that the language used is fully compliant with the national guidance which
has captured the views and voices of care experienced young people and their
families. Our Promise will support all education establishments to meet the needs of
our care experienced children and young people and their families. In addition, we
have developed supports and materials for education establishments including a
Thinglink and sway, accessible and available for ‘any time learning’.

We have worked with all education establishments collectively and individually to
focus on improving outcomes for our care experienced children and young people.
We have gathered the results of these meetings in to a report which demonstrates
the impact of the work being done across all education establishments to keep Our
Promise.

We have refined systems to identify, track and monitor outcomes for our care
experienced children and young people and have established protocols to support
partnership working. In doing so, we have presented at the ERC Corporate
Parenting sub group and ERC Improving Outcomes group supporting shared
understanding across all council departments and third sector partners.

We have reviewed our approaches to attendance with a focus on improving attendance for
all and for key groups of children and young people.

We have refreshed our guidance in relation to attendance to capture the range of
supports available including professional learning, whole school self-evaluation on
attendance and supports available for those children and young people too ill to
attend school.

Specifically, we have developed detailed guidance to support schools to record
attendance and reasons for non-attendance accurately and have delivered
professional learning for Head Teachers and Depute Head Teachers in relation to
recording latest pastoral notes and chronologies of significant events.

We have refreshed our policy in relation to those children and young people too ill
to attend school to reflect the broad range of reasons which may affect attendance
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and the possible supports and resources which schools can access and deliver. In
particular, we have focused on developing our approach to hospital education to
involve our schools more closely in the delivery of the curriculum, as appropriate,
and provide improved communication with young people and their parents. We have
developed systems and protocols with our partners to ensure that there is effective
and timely communication between services.

We have established our Learn Well Service with key partners to support our
children and young people who face significant barriers to learning due to
emotionally based school absence. Staff who work within the Learn Well Service
have delivered professional learning to pastoral teams in secondary schools and
present regularly at Depute Head Teacher forums and Additional Support Needs
Co-ordinators meetings.

We have developed our approaches to inclusion and promoting positive relationships to
ensure that all ERC policy and guidance reflects our commitment to this.

In partnership with Education Scotland, we have established a training team who
have delivered professional learning to Pupil Support Assistants on Keeping Trauma
in Mind and have developed our own enhanced level training Still Keeping Trauma
in Mind.

We have considered how we support key staff in education establishments to be
more trauma-informed so that they have improved knowledge, skills, understanding
and confidence to support our children and young people. In partnership with our
ERC Trauma Champion, we have developed and offered supervision provision in
identified schools.

We have progressed our approaches to gender-based violence and have
established a local team of pastoral staff who have been trained in the delivery of
the Mentors in Violence Prevention (MVP) programme ensuring that all secondary
schools are involved in the delivery of this programme with young people. Further,
we have established a team of staff who will support primary schools to use MVP as
appropriate. To provide ongoing support, we have established a network for MVP
practitioners to share national updates in relation to gender-based violence and offer
opportunities for key staff to share good practice.

We have adopted the CIRCLE approach to support inclusion and ensure we are
meeting the needs of all of our children and young people. Having delivered input to
all Head Teachers, we have rolled out training for trainers in primary schools and
have established a CIRCLE network for those trainers to offer opportunities to
identify and share good practice with colleagues. We have also developed our
approach to Up, Up and Away where key staff in early years establishments and
school staff with nursery classes have reviewed our current practice to reflect the
pedagogy of Up, Up and Away.

We have reviewed our approaches to promoting positive relationships and have
focused on developing work in relation to de-escalation and Positive Behaviour
Strategies. We have developed and piloted the use of systems to record incidences
of the use of physical interventions and have developed a rationale and protocol for
enhanced nurture.

We have developed and delivered a range of professional learning in relation to
inclusion and health and wellbeing and have established a range of practitioner
networks to support key staff in education establishments including a new Health
and Wellbeing Co-ordinators network and Depute Head Teachers forum. The
forums support the roll out of key developments, for example the Be Well Survey
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and our Social Justice Strategy and offer opportunity for collaboration and
moderation.

Impact

e We have started to see an improvement in attendance across almost all
establishments. This was highlighted at a recent national conference where ERC
data was identified as an example of good practice in improving attendance. Despite
significant and increasing concerns nationally in relation to barriers such as mental
health and specifically emotionally based school absence, we continue to focus on
prevention and research which is impactful such as nudge theory techniques.

e We have noted an increase in attendance (2024-25) for our care experienced
children and young people in both primary and secondary schools where the gap
between the attendance of care experienced children and young people and those
who are not care experienced continues to reduce and compares favourably with
data provided for 2023-24.

o We have supported establishments through the Keeping the Promise Award and
raised awareness of the needs of our care experienced children and young people.
We are on track to meet our aspirational target of all establishments having
completed the award and achieved accreditation by Aug 2025.

e There is early evidence of impact of the collective work of the professional learning
offer in the reduction in the number of reports of violence to staff incidences. This
correlates with the introduction of the CIRCLE approach in all primary schools which
was introduced in August 2024. The chart below highlights the reducing number of
violence to staff incidents:

Violence to staff reports
2023-24 v 2024-2025

m 2023-2024 m2024-2025

531
474
261
196
169 156
'14 ﬁ

Quarter 1 Quarter 2 Quarter 3 Total

In those schools participating in trauma-informed practice professional learning and utilising
supervision there has been a slight reduction overall and the piloted use of Positive
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Behaviour Strategies (PBS) indicates a significant reduction in incidences of violence to
staff as noted below :

Violence to staff reports
2023-24 v 2024-2025
Pilot PBS school

N 2023-2024 ®2024-2025

242
168
117
63 61 62 68
. E

Quarter 1 Quarter 2 Quarter 3 Total

Evidence

Progress so far in relation to those establishments and teams who have successfully
completed the Keeping the Promise Award and have achieved accreditation:

| earyveas | Primay | Seconday | other |

Wider Improvement Team

11 12 7
Learn Well Service

4 nursery classes
7 Family Centres Educational Psychology Service

ERC Our Promise QUidance prOduced w:' & OQur Promise: Promoting Education
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https://sway.cloud.microsoft/AQ8p82dMBCREwWQIs?ref=email
ERC Our Promise Thinglink

Attendance Data
Attendance data shows a pattern of improvement across almost all schools.

Below is attendance from the start of the school year — Primary:
¥ October M December M April © June

96.66 93 94.33 94.62

2020-21 2021-22 2022-23 2023-24 2024-25

.67

Below is attendance from the start of the school year — Secondary:

M October W December M April June

94.18 90.84 90.87 90.65

2020-21 2021-22 2022-23 2023-24 2024-25
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In relation to our targeted focus on improving outcomes for our care experienced children
and young people, we have targeted support through the Learn Well Service to improve the
attendance of our care experienced children and young people. (See Appendix D).
Although nationally attendance for care experienced learners is lower than non-care
experienced learners, ERC attendance figures show a 1% difference at the primary stage
between those that are experiencing care and those that are not. The attendance of care
experienced children and young people from August to October this session is the highest
it has been since before session 2020-2021. The gap between attendance for secondary
care experienced and non-care experienced learners highlights a 10% difference in
attendance. Whilst the data does show evidence of improvement, it is very much an area
where continued improvement is needed and all of our secondary schools are committed to
reducing this gap.

Standard Circular 5 Children Too lll to Attend School revised and the parental information
leaflet produced can be accessed by clicking the link.

Capacity Building with Schools
Keeping Trauma in Mind: Cohorts 1, 2 and 3 Aug 23 — Oct 24

* 188 participants

» Al participants reported that they were likely/very likely to implement their learning
into practice

* Almost all participants reported that they were likely/very likely to share what they
learned with colleagues

* There was an improvement in knowledge, confidence and skills as evidence
through the pre and post training evaluation.

5
4
3
3
2
: -
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& & & ¢ N N
S oF

Examples of qualitative feedback:

* “Ifound the different ways in which trauma could be explained and the difference in
impact it has on development to be the most valuable”.

+ “l found the information valuable as it benefits both my professional and personal
life”.
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+ “l enjoyed having the time to listen to the presentation and engage with those around
me”.

+ “Being cognisant of the fact you must also self-regulate your own emotions before
engaging in restorative behavioural practice”.

* “The impact that my support can have long term on a young person’s life”.

Emotionally Based Schools Absence

Our Learn Well Service supports the delivery of training for school-based practitioners in
this area, in partnership with representatives of the Educational Psychology and Healthier
Minds Services. During the October 2023 in-service day, 23 pastoral care teachers across
the secondary sector received training in the application of our local EBSA guidance:

https://blogs.glowscotland.org.uk/er/healthierminds/emotionally-based-school-
absenteeism/.

A total of 23 participants rated the extent to which they agreed with the following three
statements

(1 Strongly Disagree, 2 Disagree, 2 Neutral, 4 Agree, 5 Strongly Agree):

e The HM session was useful to support my practice. Average score 4.57 out of 5.

o | learned helpful information about EBSA and how it might be useful to support my
role. Average 4.48 out of 5.

e The session provided useful information on how to support children and young
people who find it difficult to attend school. Average 4.48 out of 5.

Almost all participants reported that there had been an improvement to their knowledge and
understanding of how to support EBSA:

M Strongly disagree M Disagree B Neither agree nor disagree B Agree B Strongly agree

Before the session, | felt that | had a good level of
knowledge regarding EBSA and how to support...
After the session, | feel that my knowledge of EBSA
and how to support young people has improved

Qualitative feedback on impact of EBSA professional learning through Wordle:

Informative session :
OPONE. our fsiisne strategies/platforms No

session C0||eagues
practice Th an kS helpful
useful

Great knowledge
Excellent course

Good new strategies

teaching colleagues great
nature of EBSA

knowledge and experience

CIRCLE Framework

Qualitative feedback from CIRCLE leads
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There have been
professional conversations
about some classroom
setups but nothing formally
been discussed yet. Tlme
has been set aside in
coming Weeks

%aff buy IN
Positive response

o the resources
\ so far. //\lg

The staff have responded well to
the resource. They have used this
to help develop their classroom
environment and have been using

Scme changes have been
made to learning
environments/cloakrooms |
and positive impact on
learners.

Fantastic dialogue about range of
inclusive strategies to support pupils
and which 'heading' these fit under

with regards to motivation, structures |

and routines, etc. Staff engaging well.
the strategy section to support Positive effect on learning
\ ASN paperwork. 2 environments. /
—
\\_

Next Steps

o We will continue with our work in relation to The Promise and support all education
establishments to secure accreditation. We will continue to meet with all
establishments to track and monitor outcomes for our care experienced children
and young people and record and report on our findings to support improvement.
We will follow up on the recommendations of these reports and utilise The Promise
network to maintain the profile of Our Promise, The Promise Plan 24-30 and The
Promise Progress Framework.

o We will consult with staff to ensure that the guidance in relation to improving
attendance reflects our practice across all education establishments and make
arrangements for this to be regularly referenced, reviewed and refreshed as
appropriate.

o We will use feedback from focus groups to review our work in relation to attendance,
including how we support our children and young people too ill to attend school, to
develop further supports and make effective use of digital resources.

e We will identify and promote interventions to improve attendance including
improved communication with parents, use of incentives and developing a
mentoring programme and offer related professional learning to support this.

e We will review how we use adapted and flexible timetables and develop systems
and procedures to ensure that our practice reflects national guidance.

e We will develop and deliver enhanced training in recording chronologies of
significant events and work in partnership with colleagues from HSCP to ensure
that our approaches reflect national guidance and best practice.

e We will continue to develop our approaches to trauma informed practice by
continuing to deliver Keeping Trauma in Mind and delivering Still Keeping Trauma
in Mind. We will also formally review our newly developed supervision model to
explore how this could be made more widely available.

e We will continue to support the wide range of practitioner networks which have been
established to ensure that priorities are reflective of national guidance and that staff
trained as trainers are offered regular opportunities to engage in further and
enhanced professional learning.

o We will continue to develop and deliver appropriate professional learning for all staff
to reflect the culture and climate across ERC with a focus on inclusion and promoting
positive relationships.

e We will continue with our approach to using CIRCLE in our primary schools and roll
out CIRCLE in our secondary schools and Up, Up and Away across early years to
provide a comprehensive framework for profiling learners’ development in relation
to their environment, routines, motivation and skills.
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CAREER LONG PROFESSIONAL LEARNING WORKSTREAM

Key Achievements

e A focus on inclusive values has been added to our Aspiring Leaders Programme
and Operational Leadership Programme with sessions led by staff from the EPS,
the QI Team and Carlibar Primary School.

e Our Probationer Induction Programme was further strengthened to include sessions
on:

Promoting Positive Relationships

Meeting Learner Needs

Child Protection

Culturally Responsive Teaching

Supporting Young Carers

Rights Across the Curriculum

O O O 0 O O

e CLPL has been delivered by the QI Team, EPS, Healthier Minds and Education
Scotland to appropriate staff groups, incorporating the ASL Vision and inclusive
values, on:

- Effective Transitions

- GIRFEC Refresh

- Keeping Trauma In Mind

- EBSA

- Inclusive Curriculum

- EAL and Anti-Racism

- Recording ASN in Click n Go

Evaluation of these professional learning opportunities is included in other areas of this
report.

e A Thinglink of all professional learning opportunities related to inclusion has been
developed and shared with Head Teachers and ASN Coordinators, and is kept
under review, which provides an overview of CLPL linked to ASN and inclusion. It
is organised by theme and by target audience.

e A PSA Induction Handbook has been produced by EPS which provides an overview
which, although primarily aimed at recently appointed PSAs, is also valuable to more
experienced PSAs and to class teachers to understand the range of duties that a
PSA can undertake and where they can impact on educational experiences. The
handbook contains a section of learning and development with links to educational
reading and online modules which should be completed during the first year in post.
Discussions have taken place with ASN Coordinators about how this learning and
development can be supported through provision of PSA team meetings and
dedicated learning time.

e An East Renfrewshire PSA conference was held in February 2025. The programme
was developed by the ASL Review Governance Group following engagement with
PSAs and ASN Coordinators. It aimed to develop the skills, abilities and confidence
of PSAs while acknowledging the value of their roles. Delegates experienced
keynote presentations and workshops which they selected from a range of themes
such as: Keeping Trauma In Mind; Autism; Bilingual Learners and Anti-Racism;
CIRCLE Framework; De-escalation and Staff Wellbeing.
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Impact

e Evaluations of CLPL sessions are positive and indicate that learning has had an
impact on attitudes and actions of leaders, and on strategies put in place by
practitioners. There are quotes in the Evidence section from a selection of
participants. The most recent evaluation of the EPS CLPL programme
demonstrated that:

o Overall, there has been a positive impact on children and young people.

o Staff are aware of a range of strategies and approaches to support children
and young people.

o Children and young people’s needs are identified and better understood by
staff.

o As a result of the PSA handbook and PSA conference, this staff group feel more
valued and better prepared to address the challenges within their roles. ASN
Coordinators have reported that they feel more confident in leading PSA teams and
providing them with learning opportunities as teams and individuals.

¢ An evaluation of the PSA Conference held in February 2025 demonstrated that
almost all delegates had a positive experience. All keynote presentations and
workshops were rated as being effective, and delegates were able to identify new
approaches or strategies they could use in their day-to-day work. The overall
average rating of the value of the conference was 4.4 /5, and this positive impression
was backed up by many comments (representative examples included in Evidence
sections about feeling valued as an important part of the education workforce.

Evidence

Impact of Aspiring Leaders: Leadership of Inclusion:

“This an area | am passionate about, and it aligns to my current remit very closely. As such,
| really enjoyed the discussion and reflections upon what inclusion really means. My own
reflections during and after the session kept bringing me back to 'belonging'. This is
something | will build into our staff CLPL discussions to improve outcomes for all.”

“I have more confidence in discussing inclusion with staff and families to best support each
individual child. This session really provoked my understanding of attainment and 'what
counts as educational achievement?' Progress isn't always linear and as a leader | feel
more confident and aware of this.”

Impact of NQT programme: Meeting Learners’ Needs:

“This was very useful in showing me how to support my learners with additional support
needs.”

“Overall, this session was highly informative and allowed me to reflect on the learning
environment within my classroom in supporting pupils with ASN.

Impact of EPS CLPL Programme:
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EPS EVALUATION

To what extent do you agree that the EPS had impact in the following areas for
your school/ELC?

To what extent do you agree that the EPS had impact in the following areas for your
school?

Overall, there has been a positive impact on children and young
people within the school

Staff are aware of a range of strategies/ approaches to support
children and young people's needs

Children and young people's needs are identified and better
understood by staff

Children and young people are more included within the
classroom

Parents have increased understanding and knowledge of their
child's needs

Staff feel more confident about meeting the health and
wellbeing needs of children and young people in the classroom

sStaff feel more confident about meeting the literacy and
numeracy needs of children and young people in the classroom

100% 80% 60% 40% 20% 0% -20% -40% -60% -80% -100%

Impact of PSA induction handbook (PSAs):

“The handbook is great for reference”
“The links in the handbook are really useful”
“It is a really good resource for new starts”

Impact of PSA induction handbook (ASN Coordinator):

“| feel it is a great resource for new and experienced PSAs, especially during In Service
Days when we are looking for training resources as they are all in one place. *

Impact of PSA Conference:

“Good to gain knowledge and advice from peers.”

“Having time to come together - feeling valued by being offered the training.”

“The choice of workshops according to our area of interest. Useful strategies to use in the
daily work.”

“Very informative but requires more follow-up.”

“Thank you for providing this opportunity and reminding us that we matter too!”

Next Steps

e Continue to develop and deliver CLPL and learning resources that meet the needs
of identified groups of staff.

e Continue to engage with Head Teachers and ASN Coordinators and other groups
to identify gaps in professional learning and development.
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SPECIALIST PROVISION WORKSTREAM

Key Achievements

o Following a formal consultation process, Carolside Communication Support Service
(CCSS) was established in August 2023.

O

Part of the consultation was to gain the views of parents and members of the local
community and the close partnership working of the leadership team in Carolside and
the wider parent forum has been crucial to the success of the newly formed service
(Education Scotland identified in their inspection report in September 2024 that senior
leaders within the school have the support of the school community to strive for
continuous improvement).

Six P1 children and nine P2 children currently attend the CCSS across two classes.
Around half of the children attend their home mainstream school for a proportion of
the week. A third intake of seven children is planned for August 2025. This will
increase the roll to twenty-two children across three classes.

A Preschool Assessment and Development Unit (PSADU) is also in operation as part
of CCSS and five children are currently supported within the PSADU. The CDOs also
provide support at key transition points within CCSS primary classes as well as within
the nursery and school.

A draft Primary Communication Support Service Specification has been developed for
both Carlibar and Carolside CSS in order to support understanding of the role of the
PSADU and Primary Communication and Support Services for both education staff
and parents and carers.

e The Social, Emotional and Behavioural Needs (SEBN) Outreach Service has been
redesigned following a formal consultation and now includes an enhanced nurture
provision for primary-aged children (The DEN@Carlibar). This became operational in
September 2023 and was preceded by a consultation carried out by the school and local
authority as well as six months of planning, development and preparation undertaken by a
small working group.

O

A service specification was developed and the existing SEBN outreach team of three
teachers was strengthened with the recruitment of a Pupil Support Assistant (PSA)
and additional teacher.

In order to create the DEN learning environment a space within Carlibar was
repurposed and redesigned in accordance with the Six Principles of Nurture.
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The DEN@Carlibar

e In partnership with families and home schools of the children they support, the
Enhanced Nurture Service aims to provide the emotional safety and attuned
relationships that promote wellbeing. Using a trauma-informed approach and a
pedagogy guided by the Six Principles of Nurture, the Service offers targeted, time-
limited intervention to meet children’s social, emotional and behavioural needs and
support a positive school experience.

Children and
young people's
learning is
understood
developmentally

Transitions are
significant in the The classroom
lives of children offers a safe base
and young people

Six Principles of
Nurture

Nurture is
All behaviour is important in the
communication development of
wellbeing

Language is
understood as a
vital means of
communication

e The Service delivers targeted support in two ways:
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o Outreach support is based at the child’s school and available to Early Years, Primary
and Secondary

o The DEN@Carlibar offers short-term intervention (2-6 terms) to primary children only
—itis situated within the Carlibar Campus and comprises of one classroom with access
to the wider areas of the school e.g. sensory room, soft play and playground.

The DEN provides a lower primary grouping (max two days) and an upper primary grouping
(max two days) with each grouping having capacity to support four children (numbers
dependent on children’s individual and collective needs). Children continue to attend their
home school in partnership with their attendance at the DEN. A full day model minimises
the number of transitions for children and allows for a more natural rhythm to the day. To
date, the DEN has supported eleven children, all of whom (except one) have continued to
attend their home school. Four of the children have successfully moved on from the DEN
and have resumed full time attendance at their home school.

An updated Home to School Transport policy, including specific guidance for ASN
transport, was developed, consulted upon (primarily by an online survey but also with some
pupils who access ASN transport) and implemented in August 2023. The policy brought
together all existing practice into a single, accessible document that provides for greater
consistency across all schools within East Renfrewshire. Initial implementation, as can
often be the case with any change, was challenging and more flexibility was given than
had originally been intended. However, transport arrangements (where there have been
noticeable changes e.g. for pupils who travel to Carlibar CSS and Williamwood CSS) are
now fairly well established. Pick up points have become more accepted and are providing
opportunities to promote increased independence for some young people.

A short-life working group was established in September 2023 to undertake a review of
specialist staffing within ERC ASN services and provision. The working group comprised
representatives from the Education Budget Unit, HR, Educational Psychology Service and
School Leadership Teams. Consideration was given to:

o Reviewing a completed audit of staffing in Carlibar CSS / Carolside CSS / Williamwood
CSS / Isobel Mair School / Sensory Support Service / SEBN Outreach Service;

o Using guidance to inform staffing structures and gradings of staff;

Developing staffing returns for specialist provision and support services; and

o Benchmarking staffing complements and structures with neighbouring authorities’ ASL
specialist provision and support services.

o

A report was shared with the Education Leadership Team (ELT) in August 2024 and a
number of recommendations are now being taken forward. This has included increasing
PSAs across of specialist provisions, as approved by Council.

Specialist Services and Provisions Networks have been established this session for Head
Teachers and Senior Leaders from Isobel Mair, Carlibar CSS, Williamwood CSS and
Carolside CSS. The focus of these network meetings is to foster stronger collaboration to
promote greater sharing of professional practice, opportunities for CLPL and joint
approaches to self-evaluation. The Head Teachers meet once a term and the Senior
Leaders are currently meeting more regularly to plan a conference for the upcoming May
INSET day. Initial feedback is indicating that the networks are already fostering better
collaboration around professional practice and sharing of ideas.

A short-life working group has recently been established to review the current structure
and operation of the Education Resource Group (ERG) to ensure it remains fit for purpose,
given the increasing scale and complexity of Additional Support Needs. Stakeholders are
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currently being consulted with and we are looking outwards at good practice in other local
authorities. This feedback, along with research will inform how we operate the ERG
moving forward.

The Early Years Outreach Service (EYOS) was developed in East Renfrewshire in
September 2023. EYOS works across mainstream Early Learning and Childcare Settings,
including partnership settings and the home, to provide direct support to children, build
capacity in practitioners and support parents and carers to develop their knowledge, skills
and confidence. EYOS has established the following aims:

o To enhance the support available to children aged 2-5 years with additional support
needs particularly affecting:

R/
0’0

Functional and social use of language

Joint attention

Peer interaction skills including, sharing, turn-taking and compromise
Cognitive flexibility including accepting change and managing transitions
Emotional regulation

X3

¢

X3

%

X3

%

7
0‘0

o To build capacity in Early Years practitioners to promote and develop in children with
ASN through:

R/
0’0

Modelling good practice

Training

Consultation and advice

To promote the knowledge and confidence of parents and carers to support
their children’s development

X3

S

X3

S

R/
0’0

A Depute Principal Educational Psychologist and Senior CDO provide strategic and
operational lead of EYOS. The team includes three CDOs and four play workers.

EYOS has supported seventy-seven children across fourteen Early Years settings,
including two partnership settings (60% of Early Learning and Childcare Settings have
received support so far).

Impact

o Whilst capacity within our existing Carlibar CSS continues to be an area we closely
monitor, it would not have been possible to support all children requiring specialist
provision without the development of our new provision. With the establishment of
Carolside CSS we have been able to continue to provide the highest level of targeted
support for children who have the most significant and complex social communication
needs.

e Children with significant social communication needs/autism have been able to access
targeted specialist support without having to travel further from their home school and
local community.

e Education Scotland published an inspection report for Carolside Primary in September
2025, which clearly demonstrated the impact of the CCSS across a number of areas.
The inspection report highlighted the impact of the CCSS on inclusive practice across
the wider school community at Carolside.

e Since the DEN was established, we have not placed any primary-aged children within
specialist out-with authority provision — we have been able to maintain children with
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more complex social, emotional and behavioural needs within their home school in
partnership with attendance at the DEN. This is in contrast to a previously rising trend
of out-with authority placements for primary aged-children.

The new ASN Transport policy has reduced the number of journeys and routes taken
and is achieving better value for the Council. There is now a clear policy for people to
refer to, which has helped with greater consistency and less confusion. Children who
attend Carlibar CSS, in particular, are spending less time on the bus and are arriving
at school on time. As a result, there have been fewer complaints about journey times.
The number of vehicles and the routes taken have been streamlined to reduce
environmental impact.

The review of staffing in ASN provision and services has resulted in the redistribution
of staff to Carlibar CSS, Williamwood CSS, Isobel Mair and Carolside, this is to support
the recommended SNCT ratio of 1 adult:2.5 children across all establishments.

The Senior Leaders Network is planning a joint INSET day that will, for the first time,
include all staff from specialist ASN services and establishments across East
Renfrewshire. A series of practitioner-led workshops will be delivered around a number
of identified ASN themes that will support the professional knowledge, understanding
and skills of upwards of 150 staff.

EYOS is providing valued practical and wide reaching early intervention support. It has
implemented innovative changes in practice including: evidence-based changes
across settings, creating environments that foster growth for every child, enhancing
understanding of how to support child development and ASNs and improving systems
for tracking and monitoring progress.

EYOS has supported the professional development of staff through improving
confidence and professional practice, increasing reflective and evidence-based
discussions and supporting staff to be proactive and offer solutions, sharing effective
strategies and adapting to the individual needs of the child.

100% of Early Years Settings have accessed EYOS capacity-building opportunities.
100% of Heads of Centres agreed or strongly agreed that EYOS support was
beneficial.

There has been a reduction in the number of violent incidents recorded in our ELC
settings.

Through the intensive support provided, a number of children who were on a pathway
to a specialist placement have been supported to transition from ELC into a
mainstream P1 class.

Evidence

The Carolside Education Scotland Report highlighted many strengths within in the CCSS
including:

In a short time, senior leaders have successfully implemented this new and effective
service

It is evolving responsively to the needs of children, their families and the learning
community

Senior leaders work collaboratively with the local authority to devise well-judged plans
for the development of the CCSS.

Children experience a smooth transition from Early Learning and Childcare (ELC) into
P1 - Teachers work in close partnership with ELC colleagues and Educational
Psychologists

All children are developing their awareness of themselves and their emotions

All these experiences are leading to improved interactions in school, at home and in
the community.
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Appendix E provides a case study and testimonials form stakeholders to evidence the impact
of the service.

The following reports provide detailed evidence of the impact of the Early Years Outreach
Service:

EY 05 Update
February 2025 .pdf

Next Steps

We will continue to strengthen self-evaluation, sharing of good practice and a
collaborative approach to CLPL via the HT and Senior Leader professional networks
We will implement improvement to the structure, process and communication of the
ERG

We will carry out a review of the impact of the ASN transport policy, following its third
year of implementation

We will continue to develop Carolside CSS and establish a third class in August 2025
We will continue to support the development and evaluation of the DEN and revise its
service specification to ensure that it remains responsive to the needs of those children
and schools in most need of its support

We will share the draft Primary School Communication Support Service Specification
with key stakeholders to consult on a final version for implementation

We will develop a draft Secondary School Communication Support Service
Specification and consult with key stakeholders to produce a final document

We will review the role and job title of Grade 4 Pupil Support Assistant within our
mainstream schools

We will review the role of Child Development Officers within our specialist provision
We will review the Sensory Support Service provision to address increasing demands
in terms of numbers and emerging requirements including CLPL needs

We will continue to support the development and operation of the Early Years
Outreach Service to provide ongoing support to our early years workforce and our
parents and carers of children with ASN in our early years settings.
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SUMMARY OF PROGRESS ACROSS KEY RECOMMENDATIONS

Recommendation

Progress

Yr1 | Yr2 | Yr3

1.

Develop an ERC ASL vision for success (and interpretation of
Inclusion) with the involvement of children and young people, parents
and carers and staff, based on the principles of the UNCRC and
ensure this vision is communicated to all stakeholders and partners;

Review how we measure and celebrate the achievements and
success of children and young people with additional support needs in
line with national developments;

Develop effective systems to ensure consistent recording and
moderation of ASN needs at school and authority level;

ASL to be fully included in the ERC review of the Curriculum to ensure
it meets the needs of all learners;

Implement trauma informed practices and nurturing approaches
across all schools and early years establishments, underpinned by
relationship-based approaches;

Redesign and extend SEBN Outreach Service to support behaviour
and wellbeing including support for emotionally based school
avoidance and enhanced nurture provision;

Develop provision to meet the wellbeing and learning needs of high
school pupils with non-attendance and social and emotional needs;

Review support in place for EAL learners and guide schools to engage
with ‘Supporting Bilingual Learners’ and undertake professional
learning on how best to support EAL learners;

Review Sensory Support Service provision to address increasing
demands in terms of numbers and emerging requirements including
CLPL needs;

10.

Increase the current capacity of specialist provision through expanding
the specialist services across the authority;

11.

Undertake consultation with stakeholders regarding the specialist
services of CCC and WCSS and creation of a Communication Support
Service Specification ensuring consistency across service provision;

12.

Review staffing within specialist provision to ensure equity of
resources and appropriate support in place;

13.

Review current transport arrangements and update ERC School
Transport Policy to ensure children and young people receive their
entitlement to education;

14.

Through engaging with CLPL and continually reviewing their vision,
values and aims, senior leaders ensure ASN provision in schools is
underpinned by values driven leadership;

15.

Continue to develop and evaluate a CLPL Inclusion Programme for
teachers, CDOs and PSAs to support inclusion of all learners;

16.

Support school leaders to review the role of PSA including guidance
on how classroom teacher and pupil support assistant roles interact
and complement each other and how PSAs are allocated;

17.

Involve children and young people and parents and carers in the
refresh of ERC GIRFEC Framework in light of refreshed national
guidelines;
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18. Schools should continue to work in partnership with parents to develop
approaches to promoting positive relationships and communication
around ASN;

19. In partnership with children and young people and parents/carers,
update the Promoting Positive Behaviour Policy including seclusion
and restraint guidelines which take account of national guidelines
currently being produced.
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APPENDIX A

ASL Review Recommendations

1.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Develop an ERC ASL vision for success (and interpretation of Inclusion) with the
involvement of children and young people, parents and carers and staff, based on the
principles of the UNCRC and ensure this vision is communicated to all stakeholders and
partners;

Review how we measure and celebrate the achievements and success of children and
young people with additional support needs in line with national developments;

Develop effective systems to ensure consistent recording and moderation of ASN needs
at school and authority level,

ASL to be fully included in the ERC review of the Curriculum to ensure it meets the needs
of all learners;

Implement trauma informed practices and nurturing approaches across all schools and
early years establishments, underpinned by relationship-based approaches;

Redesign and extend SEBN Outreach Service to support behaviour and wellbeing
including support for emotionally based school avoidance and enhanced nurture provision;
Develop provision to meet the wellbeing and learning needs of high school pupils with non-
attendance and social and emotional needs;

Review support in place for EAL learners and guide schools to engage with ‘Supporting
Bilingual Learners’ and undertake professional learning on how best to support EAL
learners;

Review Sensory Support Service provision to address increasing demands in terms of
numbers and emerging requirements including CLPL needs;

Increase the current capacity of specialist provision through expanding the specialist
services across the authority;

Undertake consultation with stakeholders regarding the specialist services of CCC and
WCSS and creation of a Communication Support Service Specification ensuring
consistency across service provision;

Review staffing within specialist provision to ensure equity of resources and appropriate
support in place;

Review current transport arrangements and update ERC School Transport Policy to
ensure children and young people receive their entittlement to education;

Through engaging with CLPL and continually reviewing their vision, values and aims,
senior leaders ensure ASN provision in schools is underpinned by values driven
leadership;

Continue to develop and evaluate a CLPL Inclusion Programme for teachers, CDOs and
PSAs to support inclusion of all learners;

Support school leaders to review the role of Pupil Support Assistants (PSA) including
guidance on how classroom teacher and pupil support assistant roles interact and
complement each other and how PSAs are allocated;

Involve children and young people and parents and carers in the refresh of ERC GIRFEC
Framework in light of refreshed national guidelines;

Schools should continue to work in partnership with parents to develop approaches to
promoting positive relationships and communication around ASN;

In partnership with children and young people and parents/carers, update the Promoting
Positive Behaviour Policy including seclusion and restraint guidelines which take account
of national guidelines currently being produced.
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APPENDIX B

Examples of Wellbeing Planning and Assessment Templates
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APPENDIX C
Educational Psychology Evaluation Summary 2024/25

Casework — to what extent do our ELC and School partners agree that EP involvement has
had an impact in the following areas?

Staff feel more confident about meeting the literacy and 0
numeracy needs of children and young people in the ELC
/ classroom

Staff feel more confident about meeting the health and | /7
wellbeing needs of children and young people in the ELC
/ classroom

Parents have increased understanding and knowledge of | /7
their child's needs
Children and young people are more included within the | [/
ELC /classroom
Children and young people are successfully using the | /7
supports / strategies in place within the ELC / classroom

Empowerment and Leadership — to what extent do our ELC and School partners agree with
the following statements?

Almost | Most Majority

All Agree | Agree
Agree or or

Performance Indicator o Strongly | Strongly
Strongly | Agree Agree
Agree

(75%- (50%-
(90%+) | 89%) 74%)
Staff feel more confident about meeting the literacy and 0
numeracy needs of children and young people in the ELC
/ classroom

Staff are more skilled and confident in their practice with | /7
the support of the EPS
Professional enquiry at a school / cluster / local level is )
enhanced through the support of the EPS
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Social Justice and Wellbeing - to what extent do our ELC and School partners agree with the
following statements?

Almost | Most
All Agree
Agree or
Performance Indicator gr S
trongly | Agree
Agree
(75%-
(90%+) | 89%)
Working in partnership with the EPS helps us to Keep the Promise [
for our care experienced children and young people
Children's rights, wellbeing and inclusion are supported by working | /7
in partnership with the EPS

Pedagogy and Learning - what impact do our ELC and School partners believe these areas
of EPS practice have in creating environments where children can have the best start in life
and reach their potential?

Almost  All | Most Report | Majority
Report High | High or Very | Report High
or Very High | High Impact | or Very
Performance Indicator Impact High Impact
(90%+) (756%-89%)
(50%-74%)
Consultation 0
Assessment 5
Intervention ]
Professional Learning ]
Research and strategic development, [

including resources

Attainment, Achievement and Progress

Almost All | Most
Agree or | Agree or
Strongly Strongly
Performance Indicator Agree Agree
(90%+)
(75%-
89%)

We are raising the attainment and achievement of our s
disadvantaged children and young people through partnership
working with the EPS.

Partnership working with the EPS helps us to support | [
prevention, early intervention, improve outcomes and reduce
inequalities.
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APPENDIX D

Attendance of Care Experienced Children and Young People
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Experienced: Primary
= Non-CExp  CExdl

g

8

9563

93.94 9432 94.41
.78
.68 a5 21

97.12
9607  96.26 9674

.
V]

2020-21 2021-22 2022-23 2023-24 2024-25

2

95.09

54.85
94.29
L18

2

£
3
g

93.63 93.87 93.78

{1l

2

BB REBSE L B

=R

October

o e e o

June
June
June

October
December
April
June
October

October

Attendance %age from Start of School Year: Care
Experienced: Secondary
" Non-Care Exp  Care Exp

9593
9389 I8

£
£
]

93.69

-4
-

93.59

8
w
(]

918 N8 4.4 s112 9127 9158 g13m

8

&
£

8692 8661

8359

81.12

g
L

$0.04 80.27

a
----?6-—-—-——‘-----

P dEBER BRSSP
s |
October
December
April -1
2
June 2
&
. ———
October 2
8
December -1
43
April
June =8
------s----_---
October
December 8
8
April
June
October
December
April
June
October

2020-21 2021-22 2022-23 2023-24 2024-25

OFFICIAL-SENSITIVE



OFFICIAI78NSITIVE

APPENDIX E

Case Study and Testimonials

Child A joined CCSS in Primary 1 on a full-time placement, following a successful transition
from his early childhood education settings. Child A has a diagnosis of Autism Spectrum
Disorder (ASD), and throughout his early educational experiences, he has received specialist
support aimed at developing his communication and social skills. Child A was initially
supported by the PSADU (Pre-School Assessment and Development Unit), which provided
him with targeted support and intervention during his preschool year. This support was tailored
to meet his specific needs, focusing on enhancing his communication and social interaction
SKills.

Following consultation with the family and professionals involved in planning for Child A, he
was referred for a full-time place at Carolside CSS for Primary 1. To facilitate a smooth
transition to school, transition meetings were organised between the child’s home Early
Learning and Childcare (ELC) setting, PSADU, and Carolside CCS. The purpose of these
meetings was to ensure continuity of support. Staff from the child’s home school were also
included in these transition meetings to ensure they were kept informed of the child’s progress
and targets.

The ftransition plan involved clear communication and coordination between the various
Stakeholders, including the child’s home school staff, to share updates on Child A’s progress,
discuss expectations, and agree on strategies to support him during his time at CCSS. Regular
meetings and observations also enabled staffto  identify key areas of development and
establish appropriate targets for Pupil A. This led to a smooth and positive transition for Pupil
A as he started school.

Throughout Pupil A’s time at Carolside CCS, carefully planned learning experiences were
offered to address key areas for development and build on strengths. The aim was to promote
communication with adults and peers, engage with a variety of learning experiences and follow
the routine of the school day.

As a result of the support provided and the targeted interventions, Child A made good progress
in his development. Over time, the decision was made to gradually introduce time within a
mainstream setting, reflecting the positive strides made in his communication and social
Skills. This decision involved careful consideration of Child A’s ongoing needs and the
potential benefits of increased exposure to his mainstream class. The transition into
mainstream schooling was planned and monitored closely, with ongoing supported visits to
his mainstream class, with CCSS staff supporting alongside mainstream staff, as well as
review meetings planned to ensure that Child A continued to receive the support required for
a successful transition.

The support provided to Child A has been very effective, as evidenced by his good progress
and the successful steps taken towards integrating into a mainstream setting. The
collaborative approach involving the PSADU, home ELC, and mainstream school staff has
proven to be beneficial in creating a cohesive support network that was responsive to Child
A’s evolving needs and has led to positive outcomes.
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Example of feedback from a Depute Head Teacher of a partner home school:

Over the last two sessions, we have worked closely with the team at CCSS supporting a range
of our pupils across both the school and nursery. Communication is free and open, with CCSS
staff being approachable on all occasions. We have established a strong working relationship,
with frequent visits for staff between settings to best appreciate the strategies employed to
support pupils consistently. Wellbeing Plans are co-created and regular evaluation is shared
across settings and with parents. Review meetings have been positive experiences and
provide parents with reassurance that their child is supported appropriately and that all
professionals involved collaborate consistently. Staff reqularly communicate with colleagues
in the other setting when required should there be any alterations to progress, behaviours or
life events. This working relationship has developed organically and allows the pupil to be at
the centre of the support process.

Example of feedback from a CCSS parent:

J is very happy and well supported at CCSS. He adores all the staff he works with who all
work so hard to ensure he is challenged and supported. We are regularly invited into the
school for meetings about progress and planning for J as well as for “stay and play”
sessions, which are wonderful for seeing how comfortable and confident J is in his setting.
We are regularly updated about J’s activities through the seesaw app, which is also a
wonderful insight into his day. J has made so much progress in attending the service with
his communication and understanding improving significantly. We are offered lots of help
as a family from staff and nothing ever seems too much to ask. We are so thankful for all
their hard work andJ is so looking forward to his full time place next year.

The following testimonies from a Principal Teacher and a Depute Head Teacher illustrate the
impact of the DEN:

Principal Teacher

We have worked hard between establishments to best support Child A and deeply care for
her. Strategies have been shared and acted upon. We purposely re-named our Nurture space
to ‘The Den’ to support Child A’s understanding of the use of this space and make connection
between the learning at Carlibar and our school. Reciprocal visits between both
establishments has also been highly beneficial. Child A feels safe when adults around her are
consistent.

Child A required full support to help her regulate her emotions last session. This session she
is able to do this showing more independence, still requiring one-to-one adult support. She
rarely requires use of her safe space and voices that she only goes there “when she feels
really annoyed.” This year she has used this space twice only. P3 this space was used
often and in P4 this was used sometimes. Child A calls this space her “Mini Den”. Child A
is more able to talk about her emotions/feelings and use self-help strategies to help her e.qg.
deep breathing, listen to music, colour in to help regulate her emotions. There have
been no reports of physical incidents from her peers. Last year, peers would report physical
incidents most weeks. Parents concerns have reduced to zero this year. AIRs forms
have reduced to zero this year.

Depute Head Teacher

Prior to starting the DEN, Child B was in a constant state of hypervigilance across the school
day. He required 1-2-1 support at all times and management support was required daily. Child
B did not engage positively with his peers and spent limited time in the playground.
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Engagement with learning was poor and he would find it challenging to stay on task or remain
regulated in the classroom environment. Child B would be involved in physical altercations
with peers and was unable to negotiate the demands of the playground safely. He had had
low levels of self-esteem and was unable to articulate his feelings. At extreme crisis points
Child B tried to cause harm to himself and others. He was very much on the periphery of the
school community and was unable to manage in larger school events e.g. assembly. He would
move around the building by running and we would see obvious physiological changes in his
state throughout the day in line with his regulation. He was unable to acknowledge the impact
of his behaviours on others and could not self-reflect or empathise with his peers.

With the support of the DEN, a more settled home life, strong relationships with key adults and
an increase in intrinsic motivation, we have seen a significant difference in Child B’s
presentation. A truly remarkable shift that has brought us so much joy to see. With a significant
transition to our new building, Child B has coped well with the changes that have taken place
and adapted to our new school environment. He spends the majority of his day within the
classroom, taking part in learning with his peers both meaningfully and purposefully. He
spends his breaks and lunches playing with peers with minimal need of adult support or
mediation. He shows increased maturity and is able to reflect on his behaviours. He also
understands himself better (which was a key target established in one of our later meetings).

The most valuable feedback from this support will be found in Child B’s voice. To allow him
to identify his progress and make the connections with all of the above. The support at the
DEN created space for Child B. It removed the demand of our mainstream setting and allowed
him a chance to recover and revisit some of the developmental experiences that met him
where he was.

The following reflections from two children who have been supported by the DEN and have
made a full return to their home school illustrates impact from their perspectives:

Child B
What | think helped me in the DEN

I had alone, quiet time and was able to relax. Enjoyed the space and quiet time. Some
conversations were challenging and uncomfortable but they helped. Learned how to regulate
myself and taught me how to remove myself from things I find a challenge. Learned how not
to hold a grudge and move on. Taught me how to use time out and ask for it if | need it. |
began to understand myself more. People began to see the real me. It made my mum happier
when | began to use some of the things I'd been taught.

How | feel about leaving the DEN

Wary, but I'm ready and feel it’s the right time. | am ready. | do like it here as | can rest from
the week before. | know what | need to do now if I'm upset, gave me the chance to practise. |
know what | need to do now. | know myself better now.

Child C
What | think helped me in the DEN

| feel | have made progress. It was a safe space to talk about my feelings with people the
same as me. Made friends. Given the chance to talk about other families, not just mine. More
comfortable and new the rules.
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How | feel about leaving the DEN

Feel good and ready to return to school, but also sad. Think it will be a long week and take a
lot of getting used to, but looking forward to it and feel ready. I'll try to use the things I've
learned in the DEN.

Feedback from a parents of children who have attended the DEN:
Parent A

Noticing a positive difference with D already. Noticed a positive improvement at football - no
longer pulling and jumping on people. Coach has provided good feedback too. D is coping
well and focusing on the game. Also getting positive feedback from afterschool club - fewer
incidents. Notice that D is reflecting on his behaviours and the DEN — asking lots of questions.

Parent B

E was a child who struggled with maintaining and regulating his behaviour inside and outside
of education, when it was recommended that we look info some sort of behavioural outreach.
This came together in the form of the Den. He struggled to regulate emotions, often becoming
angry, violent and disobedient. He would run from class, shout, swear and even escape from
school. He had verbal altercations with both staff and peers and at times will admit could be a
handful. This behaviour was also seen at home. To begin with the help was in the form of L
(teacher) attending the school one day a week and working with E for a few hours. E enjoyed
his time working through the activities and | was grateful that L took her time to get to know E
as he was not willing to work with just anybody. She became a trusted figure and he looked
forward to these sessions.

With the transition of moving into Primary 7 looming it was decided that behaviours were
increasing and a more dedicated approach would be beneficial. This was a Thursday and
Friday at the DEN. These days fast became E’s favourite days. For him it was important that
everybody was on the same path with the same goals and we were all working towards the
same targets. The DEN was fantastic, L would attend every school meeting and the
communication between herself and me was fantastic. | often referred to her or help within
home struggles too. Working together was key for a successful solution.

E made strides. He recognised things about himself that he wanted to change and the DEN
gave him confidence that he was able to succeed. He started being able to regulate himself
within peer situations and where he would have often picked the fight he learnt that it was ok
to walk away. He made new and lasting friendships with people and learnt tolerance and learnt
how to have safe interactions with his peers. He learnt about how his feelings could affect his
body and how confidence is key. His relationship with his teachers improved also. Over the
course of a year my child changed from an angry unregulated and very emotional wee boy
into a polite, helpful and happy young man.

This was due to the effort that the staff in the DEN put into him. They managed to work with
the other school and he was staying in class for longer periods regulated. He was not engaging
with peer disagreements as much. He set goals for the future and actually started looking
forward to going to school again.

I will never be able to thank L and the staff to the extent that they deserve. The work that they
do and the dedication they show is so beneficial for children’s development and without them
E would never have got back into a classroom full time, completing work assignments, making
friendships that will last.
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Parent C

Since F has joined the DEN he has been working with various members of staff who help him
with his feelings, emotions and relationships with people in his life.

When at the DEN they get F to express his feelings by drawing, talking or play which is helping
F understand how to express his feelings in the correct way when he is going about his day
to day life. Ultimately calming him from his angry outbursts which were more frequent before
attending the DEN.

The DEN are really great and keep me updated with emails about how F’s day has been, also
adding to seesaw so | can see him during his activities. F’s relationship with all the staff at the
DEN is great. He thinks highly of them and really enjoys working with them either one on one
orin a team.
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